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The American society is frequently called "the melting pot" because its composition is a unique blend of people from different cultures. In the past, people from all over the world came to America in search of the opportunities which were not available in other societies. Over the years these people became Americanized, adopting the customs and mores of what is referred to as the "American Culture. " Presently, there is a new surge of people from diverse cultural persuasions entering the United States. According to Lovano-Kerr (1985) , the non-English speaking population in the United States is expected to increase from the current 30 million to approximately 39.5 million in the year 2000. This increase in cultural diversity is reflected among children attending the public schools. Art educators are particularly concerned because the current pedagogical methodologies are inadequate to grapple with this situation. Cross-cultural studies can provide useful information that may lead to the development of methodologies that are successful in teaching art to children in a multi-cultural group.
Studies in art education support the position that perceptual training improves drawings by children in a single-cultural group. It is not known if perceptual training can improve drawings by children in a multi-cultural setting. Therefore, this investigation will attempt to find out if art training can affect changes in drawings by children in a multi-cultural setting. The literature for this investigation was selected from three major areas: theories about children's drawings, cross-cultural studies in drawings, and studies in drawing strategies.
There have been different theories about how and why children draw the way they do. Arnheim (1974) Another theory, by Kellogg (1969) , is that children portray symbols in their drawings that correspond to their level of artistic development.
These theories may have addressed the issue of "why chi Idren draw the way they do, " but they have not explained why children's drawings differ from culture to culture. Wadsworth ( 1984) may have addressed the issue of differences in drawings by children from different cultures when he spoke about the factors responsible for constructing knowledge. He suggested that there were four factors responsible for the development of mental structures.
These factors were: maturation, physical experiences, social interaction, and equilibration. According to Wadsworth's theory, children from dif ferent cultures differ in their rate of maturation, social interaction, and physical experiences, so their drawings tend to portray those differences.
According to Wilson and Wilson (1982) , children build reality or know ledge through the search for information about the environment in which they live. They then utilize this information in their drawings to construct and/or invent models of the world or models of reality. Differences in children's drawings were also supported by Alland's (1983) Several studies in art education have supported the theory that perceptual training does improve children's drawings. In one study, Rennels (1969) tried to identify methods that would assist the Negro child to discover and to respond to sensory experiences. The child's ability in spatial perception was developed and studied through perspec- However, he mentioned that the success of the analytic method was due to interest arousal through the use and novelty of the Polaroid camera.
Rennels also stated that from discussions and the use of a camera, children learned a different manner of responding to visual stimuli. Burn (1975) investigated the effect of tracing photographs or contour drawings in combination with practice in visually discriminating fore ground, middleground, and background, and the effect of how cues were responsible for illusion of three-dimensional picture plane. Results from this investigation indicated that both photographic and contour-line tracing were significant in spatial visualization tasks.
Another study was done by Lansing (1984) , who stated that a successful representation cannot be made if the delineator does not possess a mental representation of the object being drawn. He investigated the effect of drawing upon the development of mental representation in children.
Children were exposed to five different drawing experiences in which they were asked to observe and draw a two-dimensional abstract object . From the result, it was observed that a more accurate and fully developed mental image was produced when children received instruction, drew objects repeatedly, and drew with pointed pencils and brushes.
To conclude, the literature reviewed here supports three basic positions regarding the differences found in children's drawings and the art training Marilyn Zurmuehlen Working Papers in Art Education, Vol. 5 [1986] To assess the effect of art training upon drawings by children from a multi cultural setting, it should be assumed that the children are already matured biologically.
Controlled practice and/or training and instruction can improve accur acy in representational drawings. It seems logical that instruction and practice in drawing would provide the child with specific types of experi ences. These experiences contribute tremendously in developing the childls mental images of the object being drawn. The more developed the childls mental images of the object, the more accurate will be the graphical representation. From this logic, children who are trained in specific drawing activities will excel over children who were not trained in similar activities. Therefore, although children may differ in their cultural persuasion, if they receive the appropriate art training, their drawings should improve. It is recommended, however, that empirical· research be done to verify this conclusion. 
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